Using the Quality teaching model to reflect on ICT and English
	Intellectual quality

	
	What does it look like in the classroom?
classrooms?
	What does it look like in

assessment tasks?
	

	Deep knowledge


	The knowledge being

addressed focusses on a small number of key concepts and ideas within topics, subjects or KLAs, and on the relationships between and among concepts.
	Tasks focus on a small

number of key concepts and ideas within topics, subjects or KLAs, and require clear

articulation of the relationships between and among concepts.
	Teachers can
· explain and illustrate concepts using multimodal texts 
· link to other KLA information and concepts using the internet or presentations
· provide key information that can be stored and revisited by students when they need it

	Deep

understanding


	Students demonstrate a profound and meaningful understanding of central ideas and the relationships between and among those central ideas.
	Tasks require students to

demonstrate deep rather

than superficial understanding of what they are learning.
	Students can
· demonstrate deep understanding by producing sophisticated texts, essays, films, internet sites, presentations and games and evaluating their effectiveness
· edit, revise and comment on the development of responses using Word or Acrobat
· produce their own learning objects and notes for revision to show understanding

· reflect critically on their learning to demonstrate understanding

	Problematic

knowledge


	Students are encouraged to address multiple perspectives and/or solutions and to recognise that knowledge has been constructed and therefore is open to question.
	Tasks require students to present or analyse alternative perspectives

and/or solutions and to demonstrate how the construction of knowledge relates to their understanding of the task.
	Students can 

· research using the internet different perspectives and analyse how this information is presented and disseminated – websites can be saved in OneNote or a PDF version   

· present their research or task in different forms such as websites, film, presentations and PDF portfolios, with commentary on the effect of the choice of medium or form
· experiment and record versions of texts or research 
· work in groups to produce sophisticated multifaceted, multimodal texts

	Higher-order

thinking


	Students are regularly

engaged in thinking that

requires them to organise,

reorganise, apply, analyse, synthesise and evaluate knowledge and information.
	Tasks require students to

organise, reorganise, apply, analyse, synthesise and evaluate knowledge and information.


	Students can

· use FreeMind to mind map and plan
· produce sophisticated multimodal texts across various platforms and applications

· comment using voice or text



	Metalanguage


	Lessons explicitly name and analyse knowledge as a specialist language

(metalanguage), and provide frequent commentary on language use and the various contexts of differing language uses.
	Tasks require the use of

metalanguage, commentary on language use and the various contexts of differing language uses.


	Teachers can

· design opportunities for students to use metalanguage by making reflection a part of most tasks

Students can
· record a commentary on Audacity, Word, Acrobat on their choice of language and form

· write comments using Word, Acrobat, OneNote

· develop glossaries, notes and word banks that are always available and updatable 

	Substantive

communication


	Students are regularly

engaged in sustained

conversations about the concepts and ideas they are encountering. These conversations can be manifest in oral, written or artistic forms.
	Tasks require students to

communicate their

understanding in an

elaborate and substantive fashion. This communication can take oral, written or artistic forms.
	Students can
· collaborate on Web 2.0 applications such as Edmodo, wikis, blogs and email

· record on Audacity, Word, Powerpoint, Adobe Premiere

· present using PowerPoint, Adobe Captivate, Adobe Premiere


	Quality learning environment

	
	What does it look like in classrooms?


	What does it look like in

assessment tasks?
	

	Explicit

quality criteria


	Students are provided with explicit criteria for the quality of work they are to produce and those criteria are a regular reference point for the development and assessment of student work.
	Tasks provide explicit criteria for the quality of work students are expected to produce and those criteria are reference points for assessing student work.
	Teachers can

· upload criteria and rubrics to school sites or LMS (Moodle)

· save  and upload exemplars from previous years with comments and marking criteria

Students can
· have easy access to exemplars and explicit criteria

	Engagement


	Most students, most of the time, are seriously engaged in the lesson or assessment activity, rather than going through the motions. Students display sustained interest and attention.
	Not necessarily

observable in written

tasks, but may be observable in performance-based tasks as it would be in the classroom.
	Teachers can

· design learning sequences that allow for alternative ways of achieving outcomes 
· give students the opportunity to redo tasks or relearn skills 

Students
· have consistent access to powerful ICT tools

· can redo tasks or revisit learning

	High

expectations


	High expectations of all students are communicated, and conceptual risk taking is

encouraged and rewarded.
	Tasks demonstrate high expectations of all students

and conceptual risk

taking is encouraged and

rewarded.
	Teachers can

· articulate standards by developing a suite of exemplars

Students can
· take risks and remake or redo tasks using ICT applications to an agreed standard

	Social support


	There is strong positive support for learning and mutual respect among teachers and students and others assisting students’ learning. The classroom is free of negative personal comment or put-downs.
	Not readily observable in

written tasks, but may

be observable in

performance-based tasks

as it would be in the classroom.
	Students can
· share expertise in ICT applications

· use email to seek support when they need it – a ‘no shame’ process and can happen during class time 
· publish tips and tricks for new ICT applications on blogs and wikis for class or school use

	Students’

self-regulation


	Students demonstrate autonomy and initiative so that minimal attention to the disciplining and

regulation of student behaviour is required.


	Not readily observable in

most tasks. Observable

in tasks which are

structured to promote

student self-regulation.
	Teachers can

· develop web quests and learning sequences so that students can work at their own pace 

· encourage students to share ICT expertise and develop skills independently using online tutorials and instructions
Students can
· work at their own pace seeking various levels of support from online tutorials and instructions, peer support via blogs etc
· develop calendars with reminders to ensure that milestones in completing a task are met and that the task is submitted punctually



	Student

direction


	Students exercise some direction over the selection of activities related to their learning and the means and manner by which these activities will be done.


	Tasks are designed so

that students exercise

some direction over the

selection of activities

related to their learning

and the means and

manner by which these

tasks will be done.
	Teachers can

· turn a PowerPoint presentation into a learning tool using Adobe Presenter

· record lessons or instructions in Captivate, Audacity or by video

· set tasks which can be completed using a variety of ICT tools

Students can
· choose to learn a task or skill in a way that suits their learning style  eg by direct teacher instruction or by recorded lesson or learning object  

· negotiate a way to complete a task which suits their ICT skills or learning needs (this could require learning a new ICT program)  





	Significance

	
	What does it look like in

classrooms?
	What does it look like in

assessment tasks?
	

	Background

knowledge


	Lessons regularly and

explicitly build from students’ background knowledge, in terms of prior school knowledge as well as other aspects of their personal lives.
	Tasks explicitly build from

students’ background

knowledge and require

students to demonstrate

links between old and new knowledge.
	Teachers can
· develop interactive surveys on the internet or using programs with quizzes (Adobe Captivate) to collect information about prior knowledge

· use FreeMind to create mindmaps to assess prior knowledge

Students can

· embed hyperlinks to texts and documents to illustrate prior knowledge or background
· create timelines, mindmaps or diagrams (Word Smart Art) which show development of ideas or skills

	Cultural

knowledge


	Lessons regularly incorporate the cultural knowledge of diverse social groupings (e.g. economic class, gender, ethnicity, race, sexuality, disability, language and religion).
	Tasks incorporate the

cultural knowledge of

diverse social groupings.
	Teachers can
· use the internet to illustrate cultural contexts and knowledge

· create learning objects which cater to diverse social groupings 


 

	Knowledge

integration


	Lessons regularly

demonstrate links between and within subjects and key learning areas.
	Tasks require students to

build from an understanding of the links between and within subjects and key learning areas.
	Teachers can
· work with other KLAs on joint wikis or information sharing sessions using ICT tools or by videoconferencing

· work with other KLAs to import ICT skills from their area of expertise eg CAPA music, photo and video editing and show links to English

· develop joint websites, virtual galleries and epublishing ventures for the community

Students can

· share expertise developed in other KLAs

· show links to other KLAs in cross-curricular tasks or products

	Inclusivity


	Lessons include and publicly value the participation of all students across the social and cultural backgrounds

represented in the classroom.
	Tasks require the

participation of all students across the social and cultural backgrounds represented in the classroom.
	

	Connectedness


	Lesson activities rely on the application of school

knowledge in real-life

contexts or problems, and

provide opportunities for

students to share their work with audiences beyond the classroom and school.
	Tasks apply school

knowledge in real-life

contexts or problems, and

provide opportunities for

students to share their work with audiences beyond the classroom and school.
	Teachers can
· use the internet to connect to real-life contexts or problems

Students can

· publish their work to the internet in blogs, wikis or comment on existing Web 2.0 sites such as newspapers or other schools

· share their work with parents and the community by uploading their work to school intranet sites or the internet

	Narrative


	Lessons employ narrative

accounts as either (or both) a process or content of lessons to enrich student understanding.


	Tasks employ narrative

accounts as either (or both) a process or content of the task to enrich student understanding.
	Teachers can
· use video and the internet to explore and explain significance and background

Students can

· complete learning journals in OneNote
· relate the narrative of their learning through PDF portfolios, film, Powerpoint, Audacity

· create narratives in digital form through, Adobe Premiere, Flash, PowerPoint

 


	[image: image1.jpg]NEALS g




	© State of New South Wales through the NSW Department of Education and Training, 2007
	[image: image2.jpg]DEPARTMENT

OF EDUCATION
AND TRAINING.








[image: image1.jpg][image: image2.jpg]